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Summary 
This quantitative study surveys service-learning teachers for the purpose of determining the amount of 
student voice in their service-learning projects and identifying the factors that influence the varying 
amounts of student voice.  
 
Student voice is a key component of quality service-learning. The K-12 Service-Learning Standards for 
Quality Practice indicate, “Service-learning provides youth with a strong voice in planning, 
implementing, and evaluating service-learning experiences with guidance from adults” (NYLC, 2008, p. 
3).  Not only should youth openly express and generate ideas for planning, implementation, and 
evaluation, youth should be involved “in the decision-making process throughout the service-learning 
experiences” (NYLC, 2008, p. 3). Student voice fosters student ownership of the project.  Student 
ownership, in turn, cultivates self efficacy (Deimer, Voight, & Mark, 2010; Mitra, 2007), develops 
political efficacy (Morgan & Streb, 2001) and leadership skills (Terry, 2003), and contributes to higher 
levels of school engagement (Billig, Root, & Jesse, 2007) and improves civic outcomes (Billig, Root, & 
Jesse, 2005).  Billig (2000) concluded that student voice maximizes the positive outcomes associated 



with service-learning. 
  
This study examines: 1) the amount of voice in service-learning projects; 2) during which phase(s) of the 
project that voice occurred;  and 3) the relationship between students’ characteristics (age, prior service-
learning exposure, maturity as judged by teachers, community knowledge as judged by teachers), 
characteristics of the teachers (years of teaching, previous experience with service-learning, style of 
teaching, perceived level of trust of students), and characteristics of the school (location, size, grade 
level, type,  amount of student voice in the school, emphasis on standards and adherence to set 
curriculum, amount of service-learning in the school).  Implications of these findings for service-
learning and teacher training, practical applications for K-12 classroom teachers, and areas for future 
research will be discussed. 
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